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KEY FINDINGS

9 The educational opportunities for people from poorly educated families are limited in most countries, but
the UK does better than other countries in moving people up thé ksodar some 41% of 2584 year
olds in the UK have attained a higher level of education than their parents, compared with an OECD of
37%.

1 The socieeconomic composition of UK schools poses significant challenges for disadvantaged students
as well asstucents with an immigrant backgrour@0% of students with an immigrant background attend
schools with a higtpercentageof immigrant studentsEven immigrant students with highducated
mothers are more than twice as likely to be in disadvantaged sehowoigimmigrant students.

1 In 2010, the UK had one of the highest enrolment rates in early childhood and primary education among
four-yearolds butannualexpenditurger preprimary student igess than the OECD average.

9 The demand for tertiary graduates i t he UK®&s | abour mar ket continu
global recession. The average employment rate of tegidugated individuals in the UK increased even
during the crisis (by 0.1 percentage points) while the employment rate among indiwdtralower
levels of education decreased by 3.3 percentage points between 2008 and 2010.

i Largeadvantages continue to accrue to both individuals and the public from higher levels of education
The arningspremium from tertiary educatias largeandhas grownfurther over recent years. Tertiary
graduates also generate an extra GBP 55 000 by paying higher income tax and social contritartions
outweighing the public cost of their education. In turn, individuals without an upper secondary
gualification equivalent to five good GCSEs or an equivalent vocational qualification, saw a marked drop
in the employment rate by 3.3 percentage points, from 59.3% in 2008 to 56% iin g@fddter than the
OECD average decrease of 2.5 percentage points.

1 Expenditure a primary, secondary and pestcondary non tertiary educational institutions as a
percentage of GDP increased from 3.6% in 1995 to 4.5% in 2009 in the UK, from below the OECD
average to a level that is now clearly above the OECD average of 4.0%. Noyceanta steeper
increase in spending on tertiary education than the UK, but most of that was funded from private sources.
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The mstsof secondary education are driven by more hours of instruction, small classes and attractive teacher
compensation

A more level playing field

Because of its strong links to earnings, employment, overall wealth and thelvegllg of individuals and
nations, education is a powerful lever to combat inequalities in societies. But the educational
opportunities for people from pody educated families are limited in most countries.

Across countries, the odds that a3Dyearold will attend higher education are low if his or her parents
have not completed upper secondary education. On avier&jeCD countriesyoung people from failies

with low levels of education are less than -tvadf (odds of 0.44) as likely to be in higher education,
compared to the proportion of such families in the population. However, in the UK, the odds are, at 0.61
well above the OECD average, suggestimg disadvantaged youth enjoy betiecess to highexducation

in the UK(Table A6.1 and Chart A6.1)

In most OECD countries, a young person with at least one parent who has attained a tertiary degree is almost
twice as likely (odds of 1.9) to be irigher education, compared to the proportion of such families in the
population. For the UK, the corresponding figure is 1.59; only in Denmark, Estonia, Finland, Iceland,
Luxembourg, Norway and Sweden is this exeresentation of students from highly ealed families

below 50% (odds below 1.5) (Table A6.1 and Chart A6.2).

Chart A6.1. Participation in higher education of students
whose parents have low levels of education (2009)

O Proportion of young students (20-34 year-olds) in higher education whose parents have low levels of education (Left axis)
W Proportion of parents with low levels of education in the total parent population (Left axis)
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Note: The number of students attending higher education are under-reported for Australia, Canada, New Zealand and the
United States compared to the other countries as they only include students who attained ISCED 5A, while the other countries
include students who attained ISCED 5A and/or 5B. Therefore, the omission of data on 5B qualifications may understate
intergenerational mobility in these countries.
1. Data source from Adult Literacy and Lifeskills Survey (ALL) of 2006.
2. Data source from Adult Literacy and Lifeskills Survey (ALL) of 2003.
Countries are ranked in descending order of the odds of attending higher education.
Source: OECD. Table A6.1. See Annex 3 for notes (www.oecd.org/edu/eag2012).
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The playing field is far from level in the UK, but compared with most other OECDirddes, students in
the UK enjoy relatively fluid intergenerational upward mobility.

Some 41% of 2884 yearolds in the UK have attained a higher level of education than their parents (upward
mobility) (the OECD average is 37%), while 13% have not aelieat least the same level as their parents
(downward mobility)(the OECD average 53%) On this measur@ipward mobility) the UK ranks 11th of

29 countries with available datdgble A6.3 andChart A6.5). In addition, 25% of al0-34 yearold tertiary
students in the UK have parents with low levels of education, above the OECD average afh&7%.
likelihood that young people whose parents have low levels of education will enrol in tertiary education
exceed60% in the UK; onlylIceland, IrelandPortuga and Turkey show higher levels of social mobility
(Table A6.1 Charts A6.1 ané6.4).

Chart A6.5. Intergenerational mobility in education (2009)

Percentage of 25-34 year-old non-students having an educational attainment higher than their parents,
(upward mobility), a lower one (downward mobility) or the same (status quo)

and status quo by parents’ education level (low, medium, high)
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Note: The number of students attending higher education are under-reported for Australia, Canada, New Zealand and the United States compared
to the other countries as they only include students who attained ISCED 54, while the other countries include students who attained ISCED 5A
and/or 5B. Therefore, the omission of data on 5B qualifications may understate intergenerational mobility in these countries.

1. Data source from Adult Literacy and Lifeskills Survey (ALL) of 2006.
2. Data source from Adult Literacy and Lifeskills Survey (ALL) of 2003.

Countries are ranked in descending order of upward mobility.
Source: OECD. Table A6.3. See Annex 3 for notes (www.oecd.org/edu/eag?012).
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Investing in high-quality schooling for all appears to be thHeestwayto enhance educational mobility later

in life.

Inequalities in early schoolingttributable to different socieconomic backgroundsre strongly linked to

inequalities at the tertiary level of educatio T h e

mpact

-ecOnondctbacgre@imdtos their s o c i ¢

performance at age 15, as measured by PISA 2000, exppid6 of the betweenountry variationin the
proportion of students from families with low levels of education wie enrolled in higher education
Chart A6.,3and Table A6.4, available on ljneThe impact of socie@conomic
background on student performance at age 15 remains modersttertigin the UK, depending on the
methodology used for measuremédlriis signals significant scope for improvement

2009 (Table A6.1,
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It is naeworthy that the data shawo crosscountry relationshifpetween the level of tuition fees for higher
education and the participation of disadvantaged youth in this level of education. Together, these findings
suggest that private funding for higher ediaradoes nohecessarilypose a barrier to participation in higher
education, but social inequalities in schooling consistently do.

Young adults (284 yearold nonstudents) from families with low levels of education enjoy the greatest
educational oppdunities in Australia, Canada, Denmark, Finland, France, Iceland, Ireland, the Netherlands,
Spain and Sweden, where at least 25% of this cohort have attained a tertiary degree, and less than 30% have
not completed at least an upper secondary educatiorth€dyK, the corresponding figures are 23% and
34%(Table A6.2 and Chart A6.4).

The socieeconomic composition of UK schools poses significant challenges for disadvantaged students
and students with an immigrant background.

I mmi grant c¢hi |l dirPéSA & sorgserandlyp andmegatively, associated with a concentration

of disadvantage in schools than with the size of the population of immigrant students in a school or the
concentration of students who speak a different language at home thamgtegka of instruction at school.
Reducing the concentration of disadvantage in schools may require changes in other areas of social policy
besides education, such as housing policies that promote a more balanced social mix in schools at an early
age (seerdicator A5)

In the UK, 80% of students with an immigrant background attend schools with a high concentration of
immigrant student$ a proportion 12.4 percentage points higher than the OECD average (67.6%). Some
75% of immigrant students attend schowith large proportions of students who speak a different language

at home(the OECD average is 56.5%¥hile 50.1% of immigrant students attend schools where a large
proportion of their peers have mothers with low levels of education (the OECD aver&y2%s.3These
findings are important because PISA results show that, in any given school, the higher the proportion of
students whose mothers have low levels of education, the poorer the reading performanienisf istthat

school (TableA5.2 and Chart A.2).

Similarly, in the UK 79.8% of immigrant students whose mothers have not attained an upper secondary
education attend disadvantaged schools. This is 22.7 percentage points higher {inamigmt students

whose mothers have a similar level of editeg and 23.9 percentage ptErhigher than the OECD average.

More surprisingly, the findings show that a larger proportion of immigrant students whose mothers are
highly educated also attend disadvantaged schools. In the UK, 42.5% of immigrant studbsetsnethers

have attained a tertiary education attend disadvantaged s¢hmmigpared to only 17.7% of nemmigrant
students (Table A5.3 and Chart A5.3).

In order to narrow the performance gap between disadvantaged children and other pupils, thesW pla
spend GBP 2.5 bill i on TJaextya eaahrfor scimoold wittedisdidpantaged| studemtse mi u
as part of a social mobility strategy. Disadvantaged pupils who are behind in reading and writing will also be
offered extra lessons before rsitag secondary school. The initiative may provide a way of reducing
inequities in education quality and opportunities.
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Chart A5.3. Percentage of students by mothers’ education in disadvantaged schools
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Note: A student with a low-educated mother is one whose mother has not attained an upper secondary education. A student with a highly educated
mother is one whose mother has attained a tertiary education.

Countries are ranked tn ascending order of the percentage of tmmigrant students with highly educated mothers tn disadvantaged schools.

Source: QOECD, PISA 2009 Database, Table A5.3.
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In 2010, the UK had one oftie highest enrolment rates in early childhood and primary education among
four-yearo | d s é

Another policy lever to enhance equity in educational opportunitiés govidea strong start. In 2010,
96.7% of fouryearolds in the UK were enrolled in earlyitthood and primary education, an increase of
4.9 pecentage points since 2005 and 1eBcentage points dgilier than the OECD average of 8b.4Some
79% of these children attend public institutions. Participation is also strong amonydare&s (83%
compared to an OECD average of 66%) (Tables C2.1, C2.2 and Chart C2.1).

€ e v e annualfexpenditure pepre-primary studentis slightly less thanthe OECDaverage.

The UK annuallyspenddUSD 6 493 (GBP 4 097%)er preprimary studentless than the OECD exage of
USD 6 670 (GBP 4 209)n comparisonlL.uxembourg for example, spenda5 times more per student than
the UK (Table C22). This is reflected in comparatively large studstaiff ratios (15.0 compared to an
OECD average of 12.3Jable D2.2).
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A growing divide between the betterand lesseducated

The demand for tertiary graduates in the UKOG6s | a
gl obal recessioné

The average employment rate of tertiaducated®5-64 yearoldsin the UK increasedven during the crisis

(by 0.1 percentage points) while the employment rate among individuals with lower levels of education
decreased by 3.3 percentage points between 2008 and 2010 (Table ButiBa)this period,le increase in
unemployment among UK ttigary-educated individuals was@percentage points, significantly lower than

the OECD average increase of 1.4 percentage points. In contrast, unemployment among individuals with an
upper secondary education roselly percentage pointgompared to th©ECD average of 2.7 percentage
points and by2.8 percentage points among individuals without upper secondary edyaatiopared to the

OECD average of 3.7 percentage poiii@ble A7.4a).

During the same period, the earnings premium for tergdcaed individuals increased from 54% to 65%
while it decreased for individuals without upper secondary education from 71% to 67%, compared with the
average earnings for upper secondary graduates (Table A8.2a).

€ a n ldrge and growingadvantages continue to acue to both individuals and the public from higher
|l evel s of educationeé

After direct and indirect costs are taken into account, the earnings and employment benefits that accrue over
the working life of an individual with an upper secondary educatidhaérUK amount to a net present value

of USD 140 000(GBP 8 000) 1 the 4th highest value after that observed in the United States, Ireland,
Korea and the Slovak Republic (Table A9.1 and Chart A9.2). The private net present value that accrues to a
man witha tertiary education is USD 1480 (GBP 90000), close to the OECD average of USD 18D

(GBP 101000)(Table A9.3).

More education not only benefits individuals, but the general public too. In the UK, tertiary graduates
generate USD 8000 (GBP 55 00pthrough income tax and social contributidngar outweighing the
public cost of their education (Tables A9.2 and A%4)ken between 2008 and 2009, when GDP fell by 4.9%,
the increase in labour income amategtiary-educated individuals contributed mattean one percentage
pointtot he UK®&s annual growth in GDP (Table A10.1).

éwhile the penalties for those without baseline ¢

Individuals without an upper secondary qualification, equivalent to five good GCSEs or an equivalent
vocdaional qualification saw a marked drop in the employment rate by 3.3 percentage points, from 59.3% in
2008 to 56% in 2010 greater than the OECD average decrease of 2.5 percentage points. In addition, the
earnings disadvantage for individuals without @per secondary education grew during the economic
downturn. In 2008, individuals without an upper secondary educediored29% less than individuals with

that level of education, birt 2010theyearned33% less.

During the crisis, the transition to théabour market has been particularly difficult for poorly educated
young adults.

Some 42.1% of 129 yearolds were in education in 2010, compared to 38.2% in 2008. This increase is
mostly due to a greater proportion of-28 yearolds remaining in educatn (Table C5.4a). In addition,

there has been an increase of 1.1 percentage points in the proportic2bi/éarolds who were neither

empl oyed nor in education or training since 2008
15.9% of this aggroup, which is around the OECD average (Table C5.4a).

© OECD6
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The transition to the labour market has been significantly smoother for more educategeksolds Some

5.2% of young tertiary graduates in the UK were unemployed in 2010, compared to 6.6%eofvittoan

upper secondary education and 9.2% of those without an upper secondary edUiest®IC5.2d) Young

adults with a tertiary education were also less likely to be unemployed for more than six months: only 1.8%
of tertiary gradates are in thatugtion in the UK, whilé.6% of those without an upper secondary education

are not in education and are unemployed for more than six months, a level that is significantly higher than
the OECD average of 3.1%oung adults who do not have an upper secgnédducation and who are not in
education are 12.6 percentage points less likely to be in the labour force than those with a tertiary education
(Table C5.2d).

Some progress towards reducing the share of workers without baseline qualifications

The UK has ben more successful than other countries in reducingethare of working-age individuals
without an upper secondary qualificatiah

In 1997, 41% of 284 yearolds in the UK had not attained an upper secondary qualification (five good
GCSEs or an equivalenbcational qualification). By 2010, this proportion had decreased to 25%, slightly
below the OECD average of 26%. This represents a drop of 16 percentage points over 14 years, compared
with an average decrease of 11 percentage points across OECD cdUiatrieAl1.4).

€ a n tie UK has relatively high tertiary graduation rate

The UK also had the 3rd highest universayel (tertiarytype 5A) firsttime graduation rate in 2010, with

57% of women and 45% maeaxpecting to complete tertiatype A education eer their lifetimes and the

UK ranked 6th of 39 countries in the proportion of graduates from advanced research programmes (2.3%)
(Tables A3.1 and A3.2a, available on line).

The UK remains one of the most attractive destinations for foreign studentddst 18% of the global

tertiary education market share, a 2.2 percentage point increase since 2000, and the 2nd largest share aftel
the United States (16.6%) (Table C4.7, available on line). In 2010, 16% studéntsenrolled in UK
universitieswere inernational studentsthey account for more than 41.7% of enrolments in advanced
research programmes (Table C4.1).

But a smaller percentage of students than the OECD average completes upper secondary education within
the expected time frame.

A Succeosnspfluelt icond measures the percentage of stude:
graduate within the expected two years. The UKO®s
Someb61% of students successfully completed upper secondacatioiu within two years; and within four

years, 80% of students completed the programme. This indicates that a large proportion of upper secondary
students do not graduate within the expectedyear duration of their upper secondary programmes (Table

A2.1 and Chart A2.4). This is particularly the case among young men: in 2006, 56% of young men
completed upper secondary education in the expected twoiyeaste 11 percentage points below that of

young women (Table A2.1).

Rapid growth in investment in education

Expenditure on education grew significantly, even during the economic crisis.

Expenditure on primary, secondary and ggestondary nottertiary educational institutions as a percentage

of GDP increased from 3.6% in 1995 to 4.5% in 2009 in the Winfbelow the OECD average to a level

that is now clearly above the OECD average of 4.0% (Tables B2.1 and B2.3). This trend was most
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remar kable during the economic crisis. Despite &
expenditure on educationey by 10.5 percentage points, 2.2 percentage points more than the OECD
average (Box B2.1).

Box B2.1. The financial crisis and expenditure on educational institutions (2008-09)

Index of change between 2008 and 2009 in expenditure
on educational institutions as a percentage of GDP, for all levels of education
(2008=100, constant prices)
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Countries are ranked in descending order of the change in expenditure on educational institutions as a percentage of GDP.
Source: OECD. See Annex 3 for notes (www.oecd.org/edu/eag2012).

1 2 httn://dx.doi.ora/10.1787/888932669306

The UK increased expenditure on primary, secondary and jsestondary nortertiary education
significantly between 2000 and 2009, despite falling enrolments

Expenditure on primary, secondary and ggestondary notertiary students by educational institutions
increased by 50% between 2000 and 2009, even as student enrolments declined by 11% over the same perioc
As a result, expenditure per student incredse®8% between 2000 and 2009, the 8th highest increase
among 29 countries with available data (Chart B1.6). In addition, expenditure on these levels of education as
a percentage of GDP increased from 3.6% in 1995 to 4.5% in 2009 in the UK, higher tlaBGDe

average of 4.0% (Tables B2.1 and B2.3). At the same time, however, results from PISA show no
improvement in student learning outcomes.
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Chart B2.2. Expenditure on educational institutions as a percentage of GDP (2009)
From public and private sources, by level of education and source of funds
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1. Public expenditure only (for Switzerland, in tertiary education only; for Norway, in primary, secondary and post-secondary non-tertiary education only).
Countries are ranked in descending order of expenditure from both public and private sources on educational tnstitutions in primary, secondary and
post-secondary non-tertiary educatton.

Source: D. Argentina, India, Indonesia: UNESCO Institute for Statistics (World Education Indicators programme). South Africa: UNESCO
Institute for Statistics. Table B2.3. See Annex 3 for notes (www.oecd.org/edu/eag2012).
1 2 http://dx.doi.org/10.1787/888932662599

No country saw a steeper increase in spending on

Expenditure per tertiary student increased by 72% between 2000 and #@08ighest increase among 26
OECD countries with available data (Chart B1.6).

éwhi c h wa anddd aamgrvate/sources.

The steep rise in spending on tertiary education in the UK was largely the result of a significant increase in
the share of private sources of funding for tertiary educétivom 32.3% to 70.4% between 2000 and 2009
(Chart B33 and Table B3.1 and Table B3.2b). Nevertheless, the increase in private financingléaso a

decline in public expenditure on tertiary education, which increased by 17% over the same period (Table
B3.2b).

The growth in the share of private souroé$unding is a result of major reforms of tuition fees and public
subsidies since 1995, including differentiating tuition fees by field of education and between national and
international students (Box B5.1 in the publicatiovjctually all students areenrolled in government
dependent private educational institutions, and more than half of their budgets are financed through tuition
fees. For the academic year 20009 students who were citizens of the UK paid the 3rd highest annual
tuition fee (USD 4 73) among all OECD countries (Table B5.1). Tuition fees doubled or nearly tripled in
some universities in 2012 as part of a government plan to stabilise university finances. As a result, there was
a 7.7% decrease in the number of applications to Britisketsities in 2012, including a 10% drop in the
number of English applicants, according to theversities and Colleges Admissions Servitkese changes

will be apparent in future editions Btucation at a Glance.
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As a result of these changes, the slodirgublic expenditure on tertiary educational institutions dropped from
80% in 1995 to 67.7% in 2000 and to 29.6% in 2009, while the OECD average remained relatively stable at
around 70% during the same period (Table B3.3).

Public subsidies to househeldnd other private entities are provided to ease the financial burden on students
and their families and also to encourage students from disadvantaged backgrounds to participate in education.
The UK spends 54.2% of its total public expenditure, and 04#% GDP, on these subsidies (Table B5.3).

Costs for secondary education are driven by more hours of instruction, small classes and
attractive teacher compensation

Students study for long hours.

The length of instruction time is one factor that detaasithe level of expenditure on education. Students in
England receive an average of 7 258 hours of instructiom bietween the ages of 7 and386 hours more
than the OECD average of 6 862 hours. Virtually all of that time is compy{Babje D1.1)

Classes in the UK are comparatively large at the primary level but comparatively small in secondary
education.

The averag@ublic primary schootlasshasabout B studentsmore tharthe OECD average of 21 students
per class. But private institutions inettUK have significantly smaller classes of arou@dsfudentgChart
D2.4).

At the lower secondary level, the avergalic schoolclass inthe UK has21 studentsvhile the average

class in private institutions hd$ studentsBoth public and private gtitutions have smaller classes than the
OECD average of 23 students in public institutions and 22 students in private institutions (Chart D2.4).
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Chart D2.4. Average class size in public and private institutions, by level of education (2010)
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1. Year of reference 2009 instead of 2010.

Countries are ranked tn descending order of average class stze tn public mstituttons in primary educatfon.

Source: OECD. Argentina, China, Indonesia: UNESCO Institute for Statistics (World Education Indicators programme). Table 22.1. See Annex 3
for notes (www.oecd.org/edu/eag2012).
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Primary school teachersin England teach fewer hours while upper secondary teachers have a
comparatively heavy teaching load

While primaryschoolteachersn Englandhave to cope with comparatively large classes, they have a lighter
teaching loadThe number bteaching hours per teacherlmglishpublic schools averaged 684 hours per

year in primary education (the OECD average is 782 hours), 703 hours in lower secondary education (the
OECD average is 704 hours), and 703 hours in upper secondary educatiOB@beaverage is 658 hours)

in 2010 (Table D4.2 and Chart D4.1).

The teaching load in Scotland is significantly heavier. In 2010, the number of teaching hours per teacher in
Scottishpublic schools averaged 855 hours per year in primary, lower seconurypaer secondary
education. However, the number of teaching hours has been decreasing over time in,Scotia@80

hours in 2000 to 893 hours in 2005 and to 855 hours in 2010 at the primary level. This pattern was also
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observed at the secondary leaheit to a lesser degree (893 hours in both 2000 and 2005 to 855 in 2010 for
lower secondary and upper secondary levels) (Table D4.2 and Chart D4.1).

Chart D4.1. Number of teaching hours per year in lower secondary education
in 2000, 2005 and 2010
Net statutory contact time in hours per year in public institutions
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1. Year of reference 2008 instead of 2010.

2. Actual teaching hours.

Countries are ranked tn descending order of the number of teaching hours per year tn lower secondary educat
Source: OECD. Argentina: UNESCO Institute for Statistics (World Education Indicators programme)
notes (www.oecd.org/edu/eag2012).
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Russian Federation

ton tn 2010.

Table D4.2. See Annex 3 for

Teachers are welpaid in comparison to teachers in other OECD countries, and their salaries are similar
to those of fulttime, full-year workers with tertiary education in other professions.

For primary school teachers with at least 15 years of experistatutory salarida the UK average USD

44 145 (GBP 28 000Q)above the OECD average of USD 37 603 (GBP 23 800). The statutory salaries of
lower secondary school teachers with at least 15 years of experience average USD 44 145, also higher than
the OEM average of USD 39 401 (GBP 25 0Q0able D3.1).

Primary school teachersd sal ar i e stime,rull-year garnagsadf a mo L
25-64 yearolds with tertiary education (the OECD average is 82%; in Scotland, the figure is I95#&&yr

and upper secondary school teachers in England earn more (109%) than similarly educated workers in other
professions (the OECD averages are 85% and 90%, respectively; in Scotland, 95% for both levels of
education), making teaching a reasonablyaative career choice for graduates in England (Table D3.1 and
Chart D3.1).
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Bet ween 2000 and 2010, pri mary, | ower secondary a
in real terms in Scotlanidthe 7th highest increase among OECD countmelsaadpercentaggoint increase

greater than the OECD average. During the same period, primary, lower secondary and upper secondary
teachers' salaries increased 9% in England (Table D3.2 and Chart D3.3).

Chart D3.3. Changes in teachers’ salaries after 15 years of experience/minimum training

in lower secondary education (2000, 2005, 2010)
Index of change between 2000 and 2010 (2000 = 100, constant prices)

@ 2010 A 2005

IS
==
:_i'ﬂ
=
==
=3
==
=2
=
=
-
X
B
i
>

»

=

N | = | = olle |||l |ec|(e]| el glelellm 2]~ |s v | g
ZlZ|%|IB|B|2|IE|€|lS|E||E|B|(S|(E|IBIZIEIRISI(Z2|(R|2 | (|88
2 | 8 = ell = |« | 5| % . g | R|2 | &= c| E |5 o 218 |8

=) E | = Z & % S = . - < -~ g 1= ” | & o 2 ) %
E |3 SE[2IBNIE2 (B8 (2|5« |T|E e (2|2 ||I|= g S g |-
o @ - = &) o = g B v = = E w o

CHE A s &= |8 L [ N = 3 )
=4 A & |2 |A 2| & 3 g gl5 |8
= " a z | |22
8 g =4 = & £ | =
o <) s

1. Actual base salaries.

2. Salaries after 11 years of experience.

Countries are ranked in descending order of the tndex of change between 2000 and 2010 tn teachers’ salartes tn lower secondary education after 15 years of expertence.
Source: OECD. Table D3.2. See Annex 3 for notes (www.oecd.org/edw/eag2012).
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The UK has a notably young teaching force.

The UK hasthe highest proportionf teachers below the age of ahong OECD countrieand a large
proportion of teachersetween the ages of 30 and 39. S@hel% of primary school teachers are younger

than 40i a significantly larger proportion than the OECD average of 41.1%. @n§/@3of primary school

teachers in the UK are 40 or older, compared to the OECD average of 58.3% (Table D5.1 and Chart D5.3).
While 47% of lower secondary teachers and 53.3% of upper secondary teachers are at least 40 years old, the
age range of teachers in the UK is still younger than the average across OECD countries (Table D5.1 and
Chart D5.3).
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High but declining levels of school autonomy
England has one of the highest degrees of school

In 2011, schoolsin Englandhad the greatest decisiemaking athority, after the Netherlandgmongall
OECD countries (35 percentage points highan the OECD averapi 2011(Table 06.1 andChart D6.1).
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